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Summer Reading Loss: The Impact of Summer Reading Loss on Rural, Low-Income Students
Issues Surrounding Equality:
Alexander, K.L., Entwisle, D.R., & Olson, L.S. (2007). Lasting consequences of the summer learning gap. American Sociological Review, 72, 167-180. doi:10.1177/000312240707200202 
The authors represent Johns Hopkins University’s Department of Sociology. The analysis is supported by the Spencer Foundation and the WT Grant Foundation, foundations who provide funding to educational research designs. The authors use data from the Baltimore Beginning School Study (BSS) youth panel that has monitored educational progress of just over 300 hundred urban and high poverty youth from 1st grade through age 22. Specifically, reading comprehension has been monitored to gain a seasonal perspective to compare students from low, mid, and high SES families. There is evidence to summer and winter losses in reading comprehension. This research looks at how and when interventions can be most effectively targeted to those students at risk for not making sufficient gains in reading comprehension. This research uses an urban population as opposed to a rural population but the pattern of summer reading loss to low SES family backgrounds is applicable information to my research focus.

Cooper, H., Nye, B., Charlton, K., Lindsay, J., & Greathouse, S. (1996). The effects of summer vacation on achievement test scores: A narrative and meta-analytic review. Review of Educational Research, 66(3), 227–268. doi: 10.2307/1170523
Harris Cooper represents the University of Missouri. Barbara Nye represents Tennessee State University. Kelly Charlton, James Lindsay, and Scott Greathouse represent the University of Missouri-Columbia. The report examines 39 studies, beginning as early as 1906, that examine achievement scores in the context of summer vacation. The studies make use of school districts that are primarily within a 9 month calendar year and average five weeks of summer intercession. Research completed by Barbara Heyns is referenced here as well as in other references cited in this bibliography. Her findings, as well as others in this report, describe the widening of the achievement gap between low and high socioeconomic students. This study poses suggestions for future research. An area to explore is that of equity in pre and post assessments. For instance, are pools of students being tested with the exact number of days between last day of instruction and first day of instruction? Within equity is the issue of losses that occur due to other breaks. In rural, eastern Kentucky, for instance, school districts I work with miss weeks of instructional days due to hazardous weather conditions due to snow and flooding.
Downey, D, von Hippel, P., and Broh, B. (2004). Are schools the great equalizer? Cognitive inequality during the summer months and the school year. American Sociological Review, 69, 613-635. doi:10.1177/000312240406900501 
Douglas Downey, Paul von Hippel, and Beckett Broh are part of the College of Social and Behavioral Sciences at Ohio State University. This report examines non-school factors as sources of inequality in the math and reading summer gaps that occur. The report, like others annotated here, references the research of Barbara Heyns and Doris Entwisle, Karl Alexander, and Linda Olson. A differing factor is that this report focuses on a kindergarten cohort. The research finds that school serves as an equalizer for students of differing backgrounds and shows more equal rates between groups when school is in session. The gains made during the school year are attributed to school and non-school factors whereas summer learning relies on non-school factors such as home and neighborhood and therefore summer learning loss occurs. The question is posed on how to reduce inequality factors between groups of students during summer breaks. One suggestion made is to increase exposure to school. A summer reading program would be one way to expose students to learning experiences over the summer breaks and will be a key component to the design of my research. 
McCombs, J. S., Augustine, C. H., Schwartz, H. L., Bodilly, S. J., McInnis, B., Lichter, D. S., and Cross, A. B. (2011). Making summer count: How summer programs can boost children's learning. Santa Monica, CA: The RAND Corporation. Retrieved from http://www.rand.org/content/dam/rand/pubs/monographs/2011/RAND_MG1120.pdf
This monograph provides a literature review on the subject of summer reading loss and effectiveness of summer learning programs and is provided by RAND as a public service of the corporation and commissioned by the Wallace Foundation. Although this looks primarily at classroom-based settings verses at-home based settings, the intended effect of the texts is to prevent reading loss in low-income students and eliminate the cumulative effect these students experience through the grades. The recommendations made are applicable to both types of summer learning settings (voluntary or mandatory) and what the National Summer Learning Association recommends within program infrastructures: purpose, finance & sustainability, planning, staffing, and partnerships. Because of these program recommendations, these same infrastructures are ones I will address in the design of my research.
Matching Students to Text:
Allington, R. L., McGill-Franzen, A., Camilli, G., Williams, L., Graff, J., Zeig, J., & ... Nowak, R. (2010). Addressing Summer Reading Setback Among Economically Disadvantaged Elementary Students. Reading Psychology, 31(5), 411-427. doi:10.1080/02702711.2010.505165
Richard Allington is listed as the contact at the Department of Theory and Practice in Theory Education, College of Education, Health, and Human Sciences-University of Tennessee. His team looks to explore summer setback and whether family socioeconomic status is linked to the setback, primarily around the issue of access to book in homes and neighborhoods. The study includes 852 students across 17 high-poverty schools who receive who receive books and 478 who do not. For the book selection process, students attend a book fair in small groups and spend approximately 30 minutes reviewing the selections. Students are then given a clipboard, pencil, and list of available books to mark their top 15. Twelve books are purchased for each child, boxed, and distributed on the last day of school. The authors infer that the reading achievement recorded post summer for the poor students may be attributed to access of the free resources and recommends that a single-year intervention is not enough implementation time. In keeping with the infrastructures of financing & sustainability and partnering, I will explore outside sources that can provide funds or materials to rural, low-income students.
Kim, J. (2004). Summer reading and the ethnic achievement gap. Journal of Education for Students Placed at Risk, 9(2), 169–188. doi: 10.1207/s15327671espr0902_5 
Jimmy Kim is part of the Civil Rights Project at Harvard University. This study looks at 1600 students from multiethnic status (white, black, Latino, Asian) and with low and middle-income status. This research looks at a model where a summer reading list is sent home with students. The list includes a balance of fiction to non-fiction age appropriate reads that are available at the local library. Born from reading this study is my question around access to resources for low-income students during the summer break. Should free books be provided to increase book ownership for low-income students? Another piece this study examines is the use of incentive-based programs as a means to increase reading over the summer break, like providing fast-food coupons for completion of a reading log. The research finds that if teachers and parents hold student accountable to the reading of four to five books verses three or less, then there is a larger effect on reading comprehension. I will continue to consider volume in the design of the research.
Kim, J.S., & White, T.G. (2011). Solving the problem of summer reading loss. Phi Delta Kappan, 92(7), 64-7. Retrieved from http://www.kappanmagazine.org/
James Kim is an associate professor at Harvard Graduate School of Education and Thomas White is a senior research scientist at the University of Virginia. The article looks at studies that explore summer programs aimed at reducing the summer reading loss. The article points out that summer school programs impose a financial responsibility on districts to provide facilities and personnel. In addition, the gaps between low-income and middle-income groups of students increase at the completion of summer school programs. The article looks to summer reading programs that distribute books to students and note that those that match students to text based on interests and readability make the highest gains. To improve reading, teachers should teach independent reading practice. The point is made that multiple summers are recommended if piloting a summer reading program. I am concerned if multiple summers of implementation and research are doable within my dissertation process.
Kim, J.S., & White, T.G. (2008). Teacher and parent scaffolding of voluntary summer reading. The Reading Teacher, 62(2), 116-125. doi:10.1598/RT.62.2.3
James Kim is an associate professor at Harvard Graduate School of Education and Thomas White is a senior research scientist at the University of Virginia. This report looks at a voluntary reading program to reduce skill loss for ethnic and minority students. Summer loss is noted as being prevalent among low income, minority, and less skilled readers who fall behind high income, white, and skilled readers. After three experimental designs, the recommendations made include providing books to children that are matched using an algorithm of Lexile of books and Lexile range of students, scaffolding teacher training with modeling of three end of year lessons for teachers to model to the students, and communications with parents/family members to gain their support in the summer reading program. The testing pool includes 3rd, 4th, and 5th graders. The test groups are mailed eight books throughout the summer. There is no reference to how the teacher training or materials are funded. A component of this study that would likely be eliminated at the secondary level is that of modeling and measuring decoding skills. The oral fluency and reading comprehension components are applicable to secondary students. At the secondary level I will focus primarily on the computerized reading comprehension assessment MAP®.
McGaha, J.M., & Igo, L.B. (2012). Assessing high school students' reading motivation in a voluntary summer reading program. Journal of Adolescent & Adult Literacy, 55(5), 417-427. doi:10.1002/JAAL.00050
An urban high school is exploring models to base the design of its summer reading program. The purpose is to improve reading skills and decrease summer learning loss. Within one hour’s drive there are 27 schools with similar approaches to the ones it is investigating using. The urban high school knows it does want students to be able to self-select books from a list. In looking at the lists from the surrounding schools, the lists are dominated by traditional texts that are not necessarily high-interest. The administrative team generates their own list using selections from state reading lists and college summer reading lists. Factors not considered are Lexile ranges of students or Lexile assignments of texts. The team is interested in motivating students to read and reading research shows students are motivated to read when there is interest, perceived control, self-efficacy, involvement, and social collaboration. Post the summer reading program, survey results show that these students are motivated by receiving free books, personal choice, and self-pacing. A reoccurring commonality between successful reading programs is the no-cost element to the student and one I have noted to replicate.
U.S. Department of Education. (2012). Does a summer reading program based on lexiles affect reading comprehension? (NCEE Publication No.2012-4006). Retrieved from http://ies.ed.gov/ncee/edlabs/regions/southwest/pdf/REL_20124006.pdf
The authors for this report, published in March of 2012, are employees of Edvance Research, Inc. The study was conducted for the National Center for Education Evaluation and Regional Assistance, Institute of Education Sciences. Because of the link between economically disadvantaged students and reading comprehension, this study focuses on economically disadvantaged, grade 3 students reading below the 50th percentile. Students were shipped 8 books over the summer matched to reading level and interest areas and 6 weekly reminder postcards. The fall findings show this approach to produce statistically insignificant impacts on reading comprehension. What differs in this study from others where success is shown is omission of teacher support, parent involvement, and longevity of study (one summer verses three). The key component is the distribution of free resources that are matched to student abilities and interests. 
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